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ABSTRACT 

First grade children at the Zapote school present difficulty in English writing skills, 

which has a direct impact on poor academic performance caused by the incorporation of 

synthetic method practices because with this, students perceive classes as boring. 

Therefore, to counteract these effects, this research was developed in which it is intended 

to analyze the benefits of the implementation of innovative methods such as playful 

through three games: I spy, bingo and treasure hunt in students' writing, to compare the 

results of both methods. These activities were applied in a total of eight lessons and by 

carrying out a previous diagnosis, and another after the application of the games, it was 

determined that the children acquired greater knowledge of the letters and completeness 

of words, as well as better academic performance with the playful method, demonstrating 

that this is an effective model in teaching English, because it motivates and increases  

student’s interest.  

Keywords: innovative method, playful games, long-term learning, writing skill 

improvement, academic performance 
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Resumen  

Los niños de primer grado de la escuela de Zapote, presentan una dificultad en la 

habilidad de escritura del inglés, lo cual repercute directamente en un bajo rendimiento 

académico causado por la utilización del método sintético, debido a que con este los 

estudiantes perciben las clases aburridas. Para lo cual, se desarrolla esta investigación 

con el fin de analizar los beneficios de implementar métodos innovadores como el lúdico a 

través de juegos como veo-veo, bingo y búsqueda del tesoro en la habilidad de escritura, 

y poder así comparar los resultados de ambos métodos. Para esto, se aplicaron dichas 

actividades en un total de ocho lecciones, y por medio de la realización de un diagnóstico 

previo y otro después de la aplicación de los juegos, se determinó que los niños 

adquirieron un mayor conocimiento de las letras y complete de palabras, así como un 

mejor rendimiento académico con el método lúdico, demostrando que este es un modelo 

eficaz en la enseñanza del inglés, ya que motiva y favorece al interés de los estudiantes.  

Palabras clave: Método innovador, juegos lúdicos, aprendizaje a largo plazo, 

mejora de la habilidad de escritura, rendimiento académico 

 

 

 

 

 

 

 

 

 

 

 



xvi 
 

Introduction 

According to Picado (2022), Costa Rica is a country in which English started in 

Costa Rican education at the end of the 19th century due to the need of the government 

for the population to learn a foreign language to carry out economic agreements with 

countries like the United States and England. However, it is until the beginning of the 20th 

century that the state shows more significant interest in teaching this language and begins 

with the implementation of many strategies that increase interest and facilitate the learning 

of English for children and youth of the country.  

With the incorporation of English in the Costa Rican educational system, the aim 

was to improve the academic training of the student community, to turn it into a bilingual 

population and better able to successfully function in different areas, places, and countries. 

The teaching of this language was based on the use of the traditional method, which is a 

system on which the education of this country is currently based and refers to a repetitive, 

boring, and repressive methodology that consists of the implementation of strategies rote 

and conformists that force the student only to repeat and obey (Córdoba et al, 2005; 

Galván-Cardoso & Siado-Ramos (2021). 

The traditional model of teaching English demands the use of a series of activities 

that are not very attractive to students, which are mainly since the child must receive daily 

information from the teacher to later be evaluated through an exam, to determine the level 

of knowledge acquired. In addition, this method uses other strategies such as translations 

with the help of the dictionary, the use of copies, books, and others (Perez & Palacio, 

2018; Galván-Cardoso & Siado-Ramos (2021). 

This conventional methodology has great consequences in the learning of English 

in children and young people because being composed of a set of uncreative strategies, it 

limits the understanding and acquisition of knowledge of this language, makes students 
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lose interest in learning the language, perceive boring classes, among other attitudes that 

are reflected in poor academic performance (Juan & García, 2013). 

Due to the impacts that traditional classes have caused on the learning of English 

in primary students, it is necessary to update the academic curriculum, which seeks the 

creation of a study plan that is directed towards the integration of a new teaching system 

that is based on the implementation of playful strategies. The latter refers to all those 

activities that encourage student learning in a fun, attractive and creative way, which are 

out of the ordinary (Estupiñan, 2015; Nascimento, 2017). 

In the playful method, there are a series of activities, some of which are: games, 

songs, dramatizations, illustrations, and others. However, for the psychologist Jean Piaget, 

the game is one of the most important and efficient strategies in student learning because 

it is an action that allows the student community to express themselves and behave freely, 

as well as to explore and expand their ability to learn (Chaves, 2022). 

The use of playful strategies is a tool that contributes to the improvement of the 

development of the four linguistic skills of English, increases the interest and motivation of 

students to learn a new language, stimulates long-term learning, increases academic 

performance, and favors writing among others (Nova, 2010).
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1.1. Problem Statement 

The Zapote school is in an area a bit far from Puerto Viejo district and in which most of 

the people are operators of the banana and pineapple plants in the area and do not have an 

education, therefore it is difficult for them to help their children with homework and educational 

activities like reading and writing. It is for this reason that learning to write a foreign language 

such as English is so complex for first grade students, since most receive help in this process of 

writing in the native language, only in the educational center, which delays the process and 

therefore the understanding of English writing is affected, since children confuse the letters and 

sounds of both languages.  

On the other hand, since the school is in a sparsely populated area and without 

recreation centers, the children find in the school a place to have fun and share with their 

classmates, the breaks being the most anticipated moments of the day and leaving aside the 

interest in learning a foreign language that most find difficult and boring. It is for this reason that 

this research aims to improve student learning through playful strategies that capture the 

interest of children.  

This problem is developed below in greater detail and the possible solution proposed in 

the research to help children learn to write.  

1.1.1 Problem Background   

This investigation is based on some investigations carried out on the ludic methodology, 

which serves as support and a foundation for the satisfactory development of this investigation. 

Pérez (2018) in his research intends to investigate the importance of implementing 

playful activities as a method of learning English in children, having as the main objective the 

design of a proposal in which the game is a playful-pedagogical complement in the development 

of the English skills in a second language. The research is qualitative and is carried out through 

observation and interviews based on various theories such as Stephen Krashen's and some 

other very important ones. The work concludes that indeed learning English is difficult for first -
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cycle students and adaptations to a new methodology by the teacher are necessary for the 

student to learn. 

As a second investigation, the thesis of Vásquez (2017) is taken, which has very 

valuable contributions because it recognizes the importance of playful activities in classes so 

that children can learn and that teachers not only focus on compliance with the study program to 

be followed. The problem presented by this thesis is the low motivation due to the boring 

methodologies that are little enjoyed by students, which is determined by a mixed study 

(descriptive and correlational) carried out on sixth-grade children from Asunción elementary 

school and college, Honduras, through surveys of each child, information collected in the 

teacher's diary and more. 

In conclusion, the investigator mentions that although not all teachers know about playful 

methods, they show interest once they are discussed and recognize the change that can occur 

in classes and student learning in a new language, since Vásquez believes that the language 

creates a tense and very anxious environment in children, mainly in the first cycle. 

On the other hand, Miletic (2017) investigates the role of playful activities in primary 

English classes, with the aim of analyzing the effect that a permanent implementation of the 

playful method and constant motivation can have in English classes, develops the theses in 

children between eight and nine years of a school in Portugal, active and playful classes are 

implemented, and information is collected through questionnaires and teacher notes. Miletic 

realizes that students are attracted to this way of learning, they are curious and entertained, 

since it is something completely new for them to realize that they can learn and play at the same 

time. 

Even though this method is attractive for classes, most research focuses on the four 

skills or only on listening and speaking, leaving writing aside, but Soledispa & Pico (2022) carry 

out a thesis based on the importance of writing strategies to strengthen writing skills and in   
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this, they emphasize that learning to write is a challenge for students regardless of the grade, 

since it requires a lot of time and patience to carry out its development and that it is good to 

create activities and didactic material that allows the development of children as well as their 

writing abilities. 

An observation is made for 10 days to find out the level of participation of the children in 

the class, the methodology used by the teacher, the materials, teaching techniques, and the 

knowledge that teachers have about ludic methodology. According to the data obtained, they 

determine that it is unknown about other methods than the traditional ones, children do not like 

to write, their participation in class, the attention must be paid to the needs they present, such 

as learning from a more dynamic and less boring way. 

1.1.2 Problematization 

The research to be carried out focuses on the difficulty that first-grade students have in 

learning to write the English language at Zapote school, Sarapiquí in the first semester of 2023. 

These are children who are between six and seven years of age. Most of their parents are 

generally illiterate and work for a company dedicated to the production of bananas, oil palm, and 

pineapple. 

Learning to write is one of the biggest problems facing the educational system since 

children have their first encounters with letters until they are in first grade. Writing is known as a 

linguistic skill that allows people to organize and express their thoughts in a physical way; This 

is one of the most complex, long, and tedious processes for both educators and students since 

they must start by making firm strokes, recognizing the letters, and even their sound, since in 

English the sound of the letters varies according to the Spanish and this adds difficulty to 

learning (Soledispa & Pico, 2022). 

Another aspect that increases the difficulty of learning to write English in primary school 

children refers to the use of traditional teaching methods, which are made up of a set of 

repressive strategies such as memorization, the use of books, copies, tests, quizzes, and other 
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non-dynamic, creative, attractive, and interesting teaching materials that do not encourage 

students to acquire knowledge on their own (Picado, 2022). 

These methodologies are currently used to maintain order in the classroom, due to the 

little interest shown by teachers in building striking and productive materials and strategies that 

increase interest in learning, due to the outdated nature of educators and the lack of knowledge 

of the new systems of learning (Galván-Cardoso & Siado-Ramos (2021). 

The traditional way of teaching English limits the development of students' skills, 

negatively affecting their motivation, creativity, and academic performance. Scientifically it has 

been proven that children, due to their neuroplasticity, learn better through learning 

experiences, games, and interactive activities that are pleasurable to them (Picado, 2022). For 

this reason, the implementation of playful strategies is currently sought, which according to 

Vásquez (2017) are all those actions that are based on the use of games or challenges as a 

means of learning and whose objective is to preserve the interest of students in learning. learn a 

second language by strengthening writing skills in a dynamic and entertaining context that 

facilitates a more lasting knowledge of the language. 

According to (Vasquez, 2017; Chaves, 2022) Jean Piaget was a psychologist who 

believed that play was the most appropriate and efficient method for children's learning, 

especially those between the ages of 2 and 7, since that, at this stage of their lives, infants are 

more exploratory and make greater use of their imagination, thereby increasing their social and 

cognitive development. On the other hand, Soledispa & Pico (2022) explain that these 

strategies can mostly help to reduce the lag that first-grade students present with learning to 

write English because they help students to improve their motor skills (gross and fine)



6 
 

1.1.3. Justification 

According to Gonzáles (2023)1, the growing loss of interest and the reduced 

development of the English writing ability that first-grade children have presented over the years 

in the Sarapiquí canton and specifically in the Zapote school is attributed to the lack of support 

from parents and mainly the traditional models such as the synthetic method to learn literacy 

which is defined by Chakrabarti (2018) as a method that begins with the individual learning of 

the letters of the alphabet, to form words and thus be able to start writing sentences. However, 

children who learn to read and write in this way do not know what they are writing or reading, 

and in most cases, it becomes a tedious and boring method. Because of this, is necessary to 

search for a new teaching-learning system with which children increase their motivation to 

acquire a new language. 

For Soledispa & Pico (2022), the mentioned before can be achieved with the 

implementation of the ludic methodology, which is defined as a teaching system, which consists 

of encouraging teachers to create and include fun activities in their classes, to foster in children 

fun, active, and long-term learning. In addition, these actions give students the ability to be self-

taught, that is, to acquire knowledge on their own, as well as to significantly improve their writing 

in English (Cevallos & Palma, 2022).   

According to Estupiñan (2015), recreational activities include the use of games, which 

she defines as recreational and fun actions that allow students to express themselves freely and 

strengthen the development of the four English language skills. For her part, Vasquez (2017) in 

her thesis exposes the theories of some thinkers, among which are Jean Piaget, Vygotsky, and 

David Ausubel, in which they explain the importance of games as learning methods because 

they mention that this is a process that requires social interactions to be more successful, and 

that children learn from lived experiences.

 
1(J. Gonzáles, personal communication, February 13th, 2023) 



7 
 

According to Chaves (2022) the use of the game in children between the ages of 2 to 7 

years of age, is a fundamental tool if you want to increase the learning of the infant because it 

helps the student to improve their social and intellectual capacity, to interact with the other 

members of the group, to explore, to develop the senses, among other advantages that facilitate 

the learning of a second language. However, Soledispa & Pico (2022) mentions that teachers 

who use playful strategies in their classes direct the activities for teaching three of the language 

skills (reading, listening, and speaking), excluding writing, since the latter demands a greater 

amount of time, care, and patience due to the lack of previous knowledge of the language. 

Due to the above, this research was chosen to work with recreational activities for the 

development of English writing in first-grade children of the Zapote de Sarapiquí school, Costa 

Rica, since, with this, it is intended to determine whether the playful model has positive effects 

on the learning of writing skills in children between 6 and 7 years of age or if its benefits are 

aimed solely at improving reading, listening and speaking of this language. 

1.1.3 Research Question 

What is the effectiveness of applying Bingo, I spy with my little eyes and treasure hunt 

games to enhance the problem in English writing in children of first grade in Zapote school, 

Sarapiquí during the I semester 2023?  

1.2 Objectives 

1.2.1 General objective  

To analyze the effectiveness of applying games as ludic activities to enhance the 

problem in writing in children of first grade in Zapote school, Sarapiquí, I Semester, 2023. 

1.2.2 Specific objective 

1. To determine the performance of first grade children in learning to write prior to the 

application of the ludic method.
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2. To compare the effectiveness of the synthetic method and the ludic method in first grade 

children’s learning to write. 

3. To interpret the results obtained with the ludic method in learning to write in first grade 

children. 

1.3. Scope and limitations 

1.3.1.   Scope  

It is intended to show English teachers that there are other interesting and functional 

methods for students to teach the language at both the primary and secondary levels. 

Establish fun and different strategies to improve the performance of first grade children 

in English writing skills, which is generally what they find most difficult in the language. 

Raise awareness among teachers about the need that exists in rural schools to provide 

support to children through attractive and easy-to-learn strategies, because most parents do not 

have the necessary knowledge about the English language and they cannot help their children, 

which makes students feel afraid and unmotivated in classes. 

1.3.2. Limitations 

During the development of this research, two considerable limitations were presented 

that directly influenced the obtaining of information and creation of this document, which are 

shown below: 

- Lack of information about the synthetic alphabetic method, since, despite being a model 

used by teachers for many years, there is not enough information about it in the teaching 

of the English language. 

- Little time in the development of the activities, this is because the schools have five 

English lessons per week and therefore not all the lessons can be available to carry out 

the games and evaluations required for the research, which makes the process slower 

and more complicated for data collection.
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 2.1. Theoretical Framework  

This chapter includes specific information on the aspects that the author considers 

fundamental for the development of the investigation. This details the traditional teaching model 

and the playful method, as well as the games or tasks that comprise each of these methods and 

the benefits of their implementation in the educational system to increase academic 

performance. In addition, this document contains the main problems that may be affecting 

learning in the ability to write English in first-grade children and the strategies that can be used 

as a solution to the lack of motivation, interest, and acquisition of knowledge in said ability in the 

first-grade population. 

2.2 Historical context School background 

The study will be developed in the community of Zapote, which belongs to the district of 

Puerto Viejo, Sarapiquí, Heredia. According to Mr. Alexis Mora (2023)2, this is a town that was 

initially mountainous, without electrical service, with trail-type roads, whose purpose was to 

improve communication with neighbors, transport crops in oxen and horses, and have access to 

the Puerto Viejo district. This town was formed by a total of five families (Mora, Picado, 

Quintanilla, Arias, and Rojas), who together carried out different recreational activities such as 

shifts, and soccer games, among others to collect funds and materials for the construction of the 

school, the church and the communal hall on the respective lands that were donated by Mr. 

Geovanni Rojas. 

The school in its beginnings was a small house with wooden walls and other materials 

donated by the neighbors or bought, which were transported with oxen from Puerto Viejo. This 

was built in 1971 with the aim of educating the population and having better opportunities. 

Starting in the 1990s, the farmers dedicated to rice production, sold their lands to banana and 

 
2 (A. Mora, personal communication, Jun 8th, 2023) 
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pineapple companies and oil palm producers that did not contribute to the town, and 

which are currently dedicated to exporting their products. 

Years later, the MEP builds a new school in the same territory, which has changed over 

time; It currently has concrete walls and ceramic floors and has a total of four classrooms, a 

dining hall, an office, a storage room, and bathrooms. In addition, it is important to emphasize 

that the house in which the educational center began is now the teacher's house, which is 

generally found in all areas of difficult access to facilitate the teacher's permanence. 

2.3. Conceptual Framework 

2.3.1. History of English teaching in Costa Rica 

According to Picado (2022) English has been a fundamental part of economic and 

professional development for many years, and that is why for many countries it is so important 

that the language be taught in educational centers, and Costa Rica is no exception. The same 

author mentions that this is a language that started the national territory at the end of the 19th 

century due to the need to establish free trade agreements with other nations. This together with 

the construction of the railroad and the development of the United Fruit Company during the 

year 1940, favored the implementation of the foreign language in the country's schools; a 

situation that has continued to this day with the teaching and learning of this language that is 

becoming more important every day.  

This language was taught through traditional methods based on memorization and 

grammatical translation to evaluate the knowledge acquired by students through oral exams. 

Currently, English is considered a basic subject in schools and colleges in Costa Rica, which 

makes it necessary to modify current strategies and methods with others that favor and promote 

the learning of a foreign language in a more attractive way for children and young people 

(Córdoba et al, 2005; Galván-Cardoso & Siado-Ramos (2021)
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2.3.2. Playful Method 

Normally when learning a language, teachers use unattractive methods and sometimes 

it is even difficult for students to grasp the explanations or understand the vocabulary. It is for 

this reason that other methodologies have had to be sought, such as the playful method, which 

helps the teacher that the student wants to be in class, learn, and inquire more about a 

language such as English, which is so important today (Miletic, 2017). 

 Estupiñan (2014) believes that the playful method is: 

an attractive and successful way to teach because the game in the child is a vital, 

exciting, and pleasurable activity form. It is not only fun, but this method is also focused 

on socialization, construction, research, creation, is adaptation to reality, respect, and 

follows rules. (p.8) 

Learning through the playful method is based on creativity of the teacher to create 

games, activities, turn the routine into something different to capture the attention of the 

students, make the classes entertaining, full of fun and exploration of knowledge where the 

student feel free to learn but being clear that there are limits and that the game is a fun way to 

learn more about the subject (Jiménez, 2022). 

 2.3.3. Games as Ludic Activities 

Learning English is not an easy task, but some time ago the term "lucidity" was 

implemented, which means the activities that people perform freely and significantly for his 

development and which has become a perfect complement for learning English in various areas 

(Lopes, n.d, p. 4). The same author mentions that many authors associate playfulness with play 

and believe that it is very important in people's lives so that knowledge can be developed in a 

free and stimulated way. 

The implementation of the game in educational activities is an innovative way to capture 

the attention of children and promote learning in an attractive, entertaining, and meaningful way. 

The transition process from kindergarten to school is often somewhat complicated for children, 
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as they go from exploring their own knowledge through stimuli and games to undergoing 

traditional methods of listening to the teacher and beginning to develop writing, reading, and 

reading skills. Speaking and listening, which is tedious on some occasions (Cîrceie, 2015). 

There are theorists that involve the game as recreational activities that are important for 

the childhood stage and that benefit learning in people. Some of these perspectives are 

developed in the following point.  

2.3.4. Playful Perspectives  

For many years, some theorists such as Jean Piaget, Vygotsky, Johan Huizinga, and 

many more have noted that play is an important element in the development of people, and that 

through its stimuli that benefit the acquisition of knowledge are aroused. In the first place, there 

is the contribution of Johan Huizinga, who considered that the game is the way for an individual 

to forget about reality for a moment and create a free space, but with limits and rules where they 

can socialize and acquire knowledge in an enriching way (Ramsey, 2020). 

Piaget thought that a person's mind developed when playing and that there were three 

types: games with rules, symbolic games that are based on imagination, and games which the 

complexity increased according to the level. More, however, Piaget (1962, as cited in Ramsey, 

2020) said that “games with rules are the most sophisticated and developmentally advanced 

types of play that children engage in. One of the key characteristics of games with rules is that 

they involve social and interpersonal relationships.” (p. 11). These games with rules are the 

most beneficial for education. 

On the other hand, Smilansky considered more important the functional game that 

consisted of sensorimotor activities where the children explored by themselves and acquired 

experiences, as well as the constructivists based on the creation of things, objects, etc. using 

materials of different types and in where the children consider themselves a wise person or 

creator. (Smilansky, 1990, as cited in Ramsey, 2020, pp. 11-12).
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The game is not only to entertain or spend time with friends, it is a very useful tool to 

acquire knowledge in classes, it can be used to learn literacy, vocabulary, develop oral and 

written skills, etc. and that the child feels free and motivated to learn new things, it can also be 

used from preschool to adulthood (Hassinger-Das et al, 2017). 

2.3.5. Types of Playful Games 

Playful games are defined by Muñoz & Ceter (2019) as "activities based on play that 

allow the achievement of meaningful learning in pleasant environments in an attractive and 

natural way, developing skills" (p.19), which allows the child to feel attracted to learn and begin 

to build their own knowledge without sitting for a long time in a classroom repeating vocabulary 

and imitating their teacher. 

There are several types of games, including: 

a. Rule Games. Rule games are defined as those activities that may or may not be 

supervised by an adult, but which are based on compliance with a set of rules proposed by an 

adult or by children, which seek to promote competitiveness, improve the development of 

communicative, emotional, and social skills, as well as increasing cooperation between 

individuals (López, 2015; Riaño & Diosa, 2019). On the other hand, the use of rule games is 

tools that allow children to increase their creativity and imagination, since they have the 

possibility of creating their own activities and guidelines (Beltrán et al, 2021). 

According to the research by Beltrán et al (2021), the implementation of rules in the 

games used for student learning contribute to the responsibility of children because it forces 

them to abide by the opinion of teachers and their peers, respect different perspectives and 

promotes meaningful learning to increase performance. 

b. Simulation or Symbolic Games. It is very common to see children playing house, 

with the family, imitating the role of adults, or giving life to objects that they use symbolically, 

such as a cardboard box that represents a car for them, etc. Mora says that this is what free or 

symbolic play refers to. The child performs in a natural environment without rules, where the 
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main tools are imagination and exploration. On the other hand, teachers consider that 

this game can be seen as an advantage in the learning process rather than as a waste of time, 

since creativity and disposition in classes can be encouraged through it (Mora et al, 2016).  

c. Building Games. Sarlé et al (2014) mentions that construction games are those that 

are based on the exploration and investigation of children, which encourages the acquisition of 

their own knowledge, through the use and combination of objects. This allows students to 

expand their imagination, observation, and analysis, which makes it easier for them to create 

more creative solutions to respond to a problem that is presented to them. 

For their part, Castillo et al (2020) indicate that construction games can improve the 

learning of children in schools because it allows this population to have critical thinking, build 

their knowledge in different areas based on movement and creativity, improve the development 

of group work and concentration, reasons that help individuals to feel motivated in class and 

increase interest in learning. 

2.3.6. Advantages of the Playful Method 

This playful method is known for creating a natural learning environment, in which it 

promotes fun, entertainment and creativity through games, outdoor activities, music, plays, 

poetry, among others, with which it is intended that students achieve knowledge, participate in 

class, perform practices satisfactorily, see the English language as an opportunity to get ahead 

and not as something boring or unimportant, interact with each other to improve group work 

(Jimenez, 2022; Siek-Piskozub, 2016). 

According to what Jiménez (2022) mentions, this teaching model contributes to reducing 

the anxiety that children often present in class to go out for recess, since it allows the creation of 

an entertaining environment in the classroom like the one that normally develops in the 

classroom recreation, for which children are not subjected to a stressful situation since the child 

is stimulated through recreation.
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2.3.7. Writing Problems in School. 

Teaching to write is considered a difficult task for teachers and it is also complicated for 

the person who is learning. Nunan (n.d, as cited in Sri & Rao, 2018) says “Writing is an 

extremely complex cognitive activity in which the writer is required to demonstrate control of 

variables simultaneously. At the sentence level, these include control of contents, format, 

sentence structure, vocabulary, spelling, and letter formation” (p.1). Despite not being an easy 

task, the development of writing skills is necessary for people's lives to be able to communicate 

better and function in daily tasks and work. 

Rodríguez (2013) mentions that for a child to successfully achieve the goal of writing, 

cognitive problems must also be avoided, such as poorly developed fine motor skills, incorrect 

postures when writing, little physical activity or boring activities that tire the child from spending 

a lot of time with a pencil in the hand. On the other hand, Soledispa & Pico (2022) believe that 

the lack of motivation, outdated and traditional teaching strategies, little vocabulary learning, 

and other elements, affect the child's interest in learning to write in a foreign language such as 

English and therefore there are writing problems in schools. Some of the present problems are 

developed below. 

2.3.8. Traditional Method in English Classes 

Education has been known to be implemented through different methods, including the 

most popular method that has lasted for centuries, the traditional method, which according to 

Bernad (2007, as cited in Galván-Cardoso & Siado-Ramos (2021)) consists of memorizing 

information, undergoing a routine of learning where the teacher is the one who speaks and the 

student listens and repeats, and the result is a group of people without decision, obedient, 

without intellect and creativity. 

This unattractive method does not allow children to develop their learning through 

discovery, but the teacher is the only way to obtain it through master classes that allow the 

accumulation of all the information that the teacher considers important to later evaluate what 
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has been learned through exams. (Bernad, 2007, as cited in Galván-Cardoso & Siado-

Ramos (2021)) 

In language teaching, some traditional methods are also used to mainly teach literacy, 

which is defined by Cambridge University (2013) as the reading and writing process that 

individuals go through when they are learning to write and read fluently so they can 

communicate effectively with others. Although there are several methods that are currently used 

to start literacy with first-grade children, the most normal or common is defined below. 

a. Synthetic Method. It is a method that is used mainly in adults focused on 

graphemes, which are defined by Pulgram (2015) as the elements that help distinguish words or 

differentiate them from others, such as symbols or letters. The method consists of learning each 

letter of the alphabet (grapheme) to form syllables, then words with more than one syllables are 

joined and therefore conclude in short and simple sentences, made by the students. Even 

though it has been implemented throughout life in schools and they considered it an easy and 

practical methodology to apply, Fuente (2014) says that: 

This method is decontextualized and meaningless since it focuses exclusively on 

the deciphering of the graphemes producing more or less fluent reading, but 

without understanding and interpreting the hidden message of the text and its 

overall meaning, thus dealing with a mechanical reading. (p.15) 

The synthetic method is divided into several methods known as traditional, which will be 

defined below.  

b. Literal Method. It is divided in two. 

• Phonic. which according to Quintero (2014) "consists of teaching the sound that 

each letter has" (“Método sintético”, para. 1). The sound of each letter is essential in the 

literacy process since the consonants of the vowels and each of the letters must be 

differentiated that make up the alphabet to be able to form syllables and therefore words. 

The order of learning is decided by the teacher.
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Despite being a very common method, it has its disadvantages as it is not an attractive 

method, and it can be confusing for people because the sounds of the letters change once they 

are joined into syllables and words (Quintero, 2014). 

• Alphabetical. The most used method in schools, consists of first understanding 

the vowels, learning, and recognizing them, and then starting with the alphabet, however, it 

is not taught by means of the sound of these but by their name. e.g., Aa = ei, Bb = bi, etc. It 

is a meaningless and confusing method to teach "The student is forced to mechanical and 

meaningless work, they are taught an unreal pronunciation" (Quintero, 2014, “Métodos 

sintéticos”, para 1). Learning the alphabet is the most important thing in this method and the 

teacher is the one who decides what should be learned first according to the need of the 

process. 

c. Syllabic Method. This method is a fusion of the previously mentioned methods 

(alphabetic and phonic) in which the base is the syllable that is formed from a vowel and a 

consonant and images or words can be used to facilitate the understanding of this. Despite 

being easy for the teacher to teach, Quintero (2014) refers to the fact that it is not a very 

attractive method for reading in English. 

2.3.9. Interest and Motivation 

Sellan (2016) defines motivation as "the engine that drives us to achieve a certain 

objective" (“Introducción”, para. 4). Every individual creates his knowledge based on his 

interests, the more he likes or is interested in something, the more desire to know he will have. 

This same author mentions that one is not born with motivation, but people acquire it according 

to their daily experiences and experiences when relating to others and it is generally evidenced 

through actions, such as wanting to do new things, trying activities, investigating, learning and 

meet the proposed goals without being forced by third parties (Sellan, 2016). 

In education, it is of great importance that the teacher motivates the student, Aebli 

(2001, as cited in Sellan, 2016) says that "Where the motivation to learn is lacking, learning 
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does not take place" (“Materiales y métodos”, para. 1). A teacher who seeks a way to 

encouraging their students, through active strategies, games, phrases that make them feel good 

is a teacher who will not waste time teaching, because students will be interested in learning 

new things every day. 

This same author believes that great positive results can be obtained through motivation 

since he believes that: 

By improving student motivation, their interest, and willingness to make an effort 

will increase, and they will focus on learning tasks, with which, consequently, 

their performance will increase, their results will improve, their disruptive 

behaviors in the classroom will decrease, and conflicts with others will decrease 

your parents and teachers, your relationships with them will improve, your self-

esteem will increase and, ultimately, you will feel more satisfied with yourself. 

(Sellan, 2016, p. 2) 

On the other hand, traditional methods do not care about the student's interest in 

learning, much less about motivation, since their only objective is to memorize the 

information, repeat it, and perform well in exams (Carrasco, 2014).  

2.3.10. Traditional Didactic Learning Strategies  

An important aspect to consider in the learning process is through which teachers 

transmit information to students. Navarro & Piñeiro (2012) say that teaching strategies are a 

good tool to create or implement the best techniques or activities appropriate to the need of the 

students since they define them as” the discipline that studies techniques, procedures, 

strategies, and methods to enhance the teaching process for students to approach in a wide, 

deep, and significant way the knowledge in the process of acquisition of English as a foreign 

language.” (p.234), through these teaching strategies many teachers help to develop the four 

English language skills, however, some teachers have difficulty teaching first-children to write, 
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perhaps because they do not feel prepared, or the activities are not very functional 

because they are outdated or traditional strategies as they are popularly known. 

A few years ago, in schools they normally used different strategies such as handwriting, 

transcribing paragraphs or words, copying the texts given by the teacher and others to learn to 

write, so that students were able to write their own texts, but these strategies take a long time 

(Gardemann, 2009). 

Some other commonly used strategies for writing in a language like English are: 

a. Shared Writing. Gardemann (2009) says that it consists of students collectively or 

individually thinking of words to create a story or short sentences and saying them aloud while 

the teacher writes them on the blackboard in English. This for the children to see how their 

ideas are being written and how it is done, also allows them to know which students have 

difficulty expressing their ideas or recognizing letters since students can write the texts or 

sentences after being written by the teacher. 

b. Interactive Writing. It is a strategy in which the students and the teacher form a 

paragraph and transcribe it together to try to model the phonology of the letters, the 

pronunciation of words, and so on. This is very similar to the strategy described above; 

however, it involves more student participation and gives them the opportunity to review 

important aspects of spelling, grapheme review, punctuation, etc. 

On the other hand, Gardemann (2009) says that “The learning environment teachers 

create during interactive writing should support risk taking as a part of student learning.” (p.19) 

This is because the children are the ones who participate the most in the process, but they are 

starting to write so it is normal that they still do not recognize some sounds of the words or how 

they are written and there are probably many errors in the writing development of the activity. 

c. Writing Workshop. This is another strategy implemented for teaching writing, 

although it can be difficult for students to use it. It consists of promoting writing through steps 

such as observations by the teacher while the students carry out writing exercises, to determine 
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the aspects that must be improved or that are achieved successfully, then based on this, 

the teacher prepares material, activities, and, others for students to work without help, then the 

correct way to write using capital letters, punctuation marks, etc. is explained to children and 

young people and finally, the means to communicate these messages are taught, through crafts 

such as small books, letters, cards, etc. 

This method is carried out to show students the entire writing process and how writers 

create their books so that they are read by many people, thus being able to encourage writing 

skills (Gardemann, 2009, p. 22). 

 2.3.11. Fine Motor in Writing  

The early writing ability that a child has also depends on aspects such as how developed 

fine motor skills are, which is “the level of coordination of and ability to manipulate smaller body 

parts (such as using thumb and forefinger to pick up a raisin)” (Wisconsin Department of Health 

Services, 2018, p. 14). This involves learning to hold a pencil, and to be able to draw in eye 

coordination, and much more. 

With fine motor skills, manipulation of objects is modeled, especially the smallest ones, 

copying images with simple drawings, cutting paper, etc. aspects that are merely related to 

writing. Chandler et al (2021) state that children who have a higher fine motor development 

before the writing process will be able to recognize words and spelling more easily, while those 

children who do not have a good level of fine motor development will have problems developing 

in class, mainly in writing, which is a complicated task (Chandler et al, 2021). 

2.3.12.  Problems Associated with Learning to Write 

As previously mentioned, according to Said (2018, as cited in Sarwat et al, 2021), writing 

is important when learning a language like English, because vocabulary can be written correctly, 

and grammar is learned more easily. However, there are other problems apart from those 

described above that are also closely related to the problem of learning to write and which are 

described below. 
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2.3.13. Learn to Write two Languages at the Same Time, Spanish and English 

One of the main challenges that children have when they start the school stage is 

writing, and even more so if they are learning a second language, since for Erkan & Saban 

(2011, as cited in Javadi- Safa, 2018) learning to write in a second Language requires a lot of 

linguistic knowledge, vocabulary, and grammar, as well as the development of skills to express 

what is thought. 

The present problem in Costa Rica is that children start school without knowing how to 

write in their own mother tongue. Ministerio de Educación Pública (MEP) (2013) says: 

Our students do not know how to read and write adequately. The foregoing is 

verified with the results of the diagnostic tests of the sixth and ninth year; it is 

observed in the performance shown by students in universities and with the 

results of the PISA tests (International Program for Student Assessment, for its 

acronym in English) (p. 7). 

This is a problem for English teachers, since Zhang (2022) says that a child who has 

developed their skills in their mother tongue will have an advantage because they will learn 

faster than a child who has not yet mastered these skills in their own language. Therefore, 

children who still do not know how to write in Spanish, which is the mother tongue of Costa 

Ricans, will have more problems learning to write in a second language such as English, 

because as the same author says, “children will mix languages for a period of time” (Zhang, 

2022, p. 3), while learning both languages at the same time.  

2.3.14.  English Phonology and Phonetics 

Each language has its own characteristics, no language is better than others, but there 

are some more used in different parts of the world, such as English. Language is a linguistic 

expression used to communicate with people orally or in writing and each one has its own 

phonetics and phonology, which allows the words pronounced to have a meaning and can be 

differentiated from others (Hamka, 2016). The same author defines phonetics as “the study of 
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speech sounds; how they are produced in the vocal tract or production of speech 

sounds, the study of the transmission and their physical properties, and how they are perceived” 

(Hamka, 2016, p. 348). It depends on phonetics that words can be produced correctly. 

In addition, phonetics is accompanied by phonology, Hamka (2016) defines it as “the 

study of the sound system of language; how the particular sounds used in each language form 

and integrated system for encoding information and how such systems differ from one language 

to another.” (p. 348) Normally a language is known through the phonemes or the pronunciation 

that each letter of the alphabet has. 

The phonological and phonetic difference between languages such as Spanish and 

English makes learning to write English difficult. Uribe et al (2019), mention that “In the English 

system there are twelve pure vowels, eight diphthongs and twenty-four consonants. In contrast, 

in the Spanish language there are five pure vowels, five diphthongs and nineteen consonants.” 

(p. 219), which is complicated for children, since there are many more sounds that must be 

learned. 

On the other hand, the same author highlights the pronunciation of both languages and 

the articulation to produce those sounds, because although in some cases they sound or the 

tongue is positioned, etc. in the same place as when speaking in Spanish, most of the sounds 

are different, breathing changes, the phonemes are not the same and the sequence of 

consonants is not the same, English has silent consonants, with vibration, etc. therefore, these 

variations are not very easy to understand, much less when the native language itself is not yet 

mastered (Uribe et al, 2019, pp. 219-222). 

2.3.15.  English Words are not Read Phonetically 

In Spanish, each letter of the alphabet can be recognized according to its sound and 

reading can be taught using phonics, which is defined by Reinking & Reinking (2022) as the 

way to teach people to read, relating letters with sounds. These authors consider that writing in 

English is more difficult than writing in Spanish, since English is not a phonic language because 
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words cannot be read as they are written because the sound of the letters varies, as in 

the case of the vowel /i/ in “see”, also the same vowel can have two or more sounds.  

2.4 Hypothesis  

Students who learn English through games will be able to write in an easier and more 

attractive way. 

2.4.1 Variables 

For the purposes of this investigation, two types of variables are identified: one 

independent and one dependent. The first of them corresponds to the games, which are the 

main element of the study, since they are the tool to apply the playful method, while the second 

refers to the ability to write in an easier and more attractive way, being this is the expected 

result with the investigation. 

2.5 Hypothesis operationalization  

Table 1.  

Hypothesis operationalization
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Hypothesis Variables Conceptual Operational 

Students who learn 

English through 

games will be able to 

write in an easier and 

more attractive way. 

 

Games 

 

 

 

 

Able to write in an 

easier and more 

attractive way. 

Recreational 

activities to entertain 

and amuse an 

individual. 

 

Process to express 

ideas or thoughts 

through letters in a 

beautiful and fun way 

Didactic strategies for 

learning to write. 

 

 

 

Use games to learn 

to write. 

 

 

 

 

 

 

 

 



 

 

 

 

  

 

 

 

 

 

 

 

 

 

CHAPTER III 

METHODOLOGICAL FRAMEWORK
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This chapter contains in detail all the information regarding the methodology that the 

author uses for the development of this research, as well as the aspects that characterize it. 

This contains the temporal dimension of the study, which refers to the duration in months, the 

scope, which in this case is local, the nature (quantitative, qualitative, or mixed), and explains 

why it is considered a study of an exploratory-experimental nature. In addition, reference is 

made to the universe and sample on which the research is to be implemented, the 

characteristics that influenced its choice, and the tools that will be used to measure the results. 

3.1. Type of Investigation  

The present investigation is exploratory-experimental since according to Fernández & 

Baptista (2014), the exploratory scope of a study consists of inquiring about a topic that has 

almost no information, either because it is new or little studied. On the other hand, it presents an 

experimental design which is defined by Ramos-Galarza (2021) as a scope that is based on the 

manipulation of the independent variable, to know or determine the degree of influence that it 

exerts on the dependent variable.  

3.1.1. Purpose (Applied) 

The investigations are carried out with the purpose of acquiring knowledge through 

exploration, data collection that is obtained when the scientific method is applied and the 

application of strategies or methods that allow to inform and put into practice the knowledge 

developed. In the case of the research to be carried out, it is of an applied type, which, 

according to Sabino (1996, as cited in Castro-Maldonado et al, 2022), “…concentrates its 

attention on identifying needs, problems or opportunities in the context for, subsequently, apply 

knowledge and respond to these requirements from the application of the scientific method” (p. 

15). Therefore, the purpose of the study to develop is to apply the ludic method through games 

such as bingo, I Spy with my little eyes and treasure hunt in English classes with first grade 

children to determine if an improvement is obtained in the performance of writing through new 

strategies. 
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In the community where the research is going to be carried out there are difficulties in 

learning to write, and it is intended to help solve this problem that affects both, the academic 

performance of students and teachers, since they are delayed in other skills and competencies 

that are also important in the English language, through an attractive and entertaining method, 

which has been previously investigated by the researcher and it is desired to put into practice 

the knowledge acquired with first grade children. 

3.1.2. Temporal dimension (transversal) 

Normally when talking about an investigation it is thought that the process involves many 

years of data collection, studies and so on, but there are two dimensions of time to carry them 

out; longitudinal, which requires a lot of time to constantly collect data through observations of 

the phenomena to be studied, stories, etc. and thus provide an accurate and reliable result on 

the problem studied, and the transversal dimension. Huaire (2019) 

  This research is carried out cross-sectionally, since Huaire (2019) mentions that it 

"Collects data in a single moment, in a single time" ("Investigación Transversal", para. 1). Due 

to the little time available to investigate due to the school period remaining in schools to 

conclude the school cycle, and the availability of the researcher to carry out studies in greater 

depth and for a longer period of time, it must be carried out in a period short of this year, where 

the necessary information is collected to determine the effectiveness of the aforementioned 

games and thus conclude the investigation. 

3.1.3. Framework 

To develop the investigations, there are several levels that allow the scope of the study 

to be defined, among them are the mega, which refers to very general studies and which takes 

a population in different parts of the world to obtain a broader result. In this research, it refers to 

the different educational centers in the country that teach a foreign language such as English in 

primary school. The macro, which bases the inquiry regionally or nationally depending on what 

you want to study, in this case, the macro consists of the student population of the Zapote 
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school and finally the micro level, which are those studies that are carried out locally or 

with small groups of people or samples as in this case (Buele & Vidueira (2018). 

The researcher takes a group of first grade children between the ages of 6 and 7 from 

the Zapote school, which is in a small community known as Zapote, in Puerto Viejo de 

Sarapiquí de Heredia, where the production of pineapple and bananas for export. In this case it 

was delimited in this way first; because the school has a small infrastructure and student 

community, because it is located in a remote and sparsely populated area, therefore there is 

only a first grade group, second because the time established for the investigation is limited and 

third because the problem to be solved is the performance of the writing ability that persists in 

the group of first grade children due to several previously explained factors. 

3.1.4. Research approach  

When a topic of study is raised, it is necessary to think about what kind of approach it 

will have, whether quantitative, qualitative, or mixed, this depends on what you want to achieve 

with the research. When talking about a quantitative approach, Hernández et al (2014) mention 

that, "It uses data collection to test hypotheses based on numerical measurement and statistical 

analysis, in order to establish behavior patterns and test theories." (p. 4). They are those 

inquiries that reflect the results in statistics so that they can be better interpreted, as in the case 

of measuring student performance, it is very useful if the graphs are presented in percentages. 

On the other hand, Creswell (2003, as cited in Khaldi, 2017) says that quantitative 

research “Is a means for testing objective theories by examining the relationship among 

variables. These variables in turn, can be measured typically on instruments, so that numbered 

data can be analyzed using statistical procedures” (p. 19). Aspect that adapts to the type of 

inquiry that is desired in this case. However, the qualitative defined by the same author should 

also be mentioned as: 

a means for exploring and understanding the meaning individuals or groups 

ascribe to a social or human problem. The process of research involves emerging 
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questions and procedures. Data typically collected in the participant's setting data 

analysis inductively building from particulars to general themes and the 

researcher making interpretations of the meaning of the data (Creswell, 2003, as 

cited in Khaldi, 2017, p. 21) 

This research is also developed in a qualitative way since according to Hernández et al 

(2014) “It uses the collection and analysis of data to refine the research questions or reveal new 

questions in the interpretation process” (p. 7). Therefore, it is expected to analyze the data 

obtained from the observations and comparison between both methods (synthetic and playful) 

and thus be able to determine a result from this. 

On the other hand, there is also the mixed approach, Hernández-Samperi (2014) says 

that “The goal of mixed research is not to replace quantitative research or qualitative research, 

but to use the strengths of both types of inquiry, combining them and trying to minimize their 

potential weaknesses” (p. 532). This further favors the researcher since it gives it flexibility to 

work with the population and develop the research. 

In addition, the researcher intends that the information collected during the study can be 

interpreted in various ways and the result can be clearly understood, it is for this reason that the 

inquiry has this mixed nature because “…in mixed methods researchers use both types of data 

because these combined provide the best understanding of a research problem (Khaldi, 2017, 

p. 22). Which brings more validity and importance to the research. 

3.1.5. Character (Exploratory- Experimental) 

The type of character of this research is exploratory, for which Hernández (2014) 

mentions that “They are used when the objective is to examine a little-studied or novel topic” (p. 

91). As in the case of the ludic method, which is a topic unknown to many teachers, since it is 

normally considered something recreational rather than didactic, and very few have felt 

attracted to give an entertaining and dynamic meaning to the classes.
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There is little research on this subject, and it was necessary to investigate, since there is 

little knowledge on the subject for the development of research, therefore, some theories, 

theses and recent studies on games as an innovative method in classes were taken as a basis 

of English, mainly in the learning of writing and in this way to present the problem of this 

investigation and thus be able to determine throughout the investigation if it is a worthwhile topic 

or not that continues to be investigated by other authors in future explorations. 

In addition, it also has an experimental character since for the purposes of this research 

it is intended to determine the incidence of the traditional method on the performance of 

students in the writing ability and for this it is necessary to manipulate the variables of the study. 

Vásquez (2016) mentions about experimental studies that “In them the researcher wants to 

verify the effects of a specific intervention, in this case the researcher has an active role, since 

he carries out an intervention” (“Estudios experimentales”, para. 1). As in the case of this 

research that wants to demonstrate the effect that the implementation of games as a playful 

method can have, so first grade children learn to write in English in a more fun and effective 

way. 

For the development of this study, a group of first grade students is chosen and 

undergoes a defined period with both traditional and playful strategies to make different 

observations and collect data based on this, and thus establish a result, which is expected to be 

positive for the researcher and that in this way it can be contributed to other investigations 

through conclusions and recommendations, as well as to the inquiry itself. 

3.2. Sources and Subjects of Information 

3.2.1 Subjects 

When it is intended to carry out an investigation regardless of the area, topic, or type, it 

is essential to choose a population or sample, which will be subjected to the different necessary 

studies that will be carried out throughout the investigation to obtain the data that after being 
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analyzed will give results to the investigation. These subjects or objects of study can be people, 

plants, insects, animals and many more (Arias-Gómez et al, 2016). 

There are two categories to define the research participants: population and sample. 

The first is defined by Arias-Gómez et al (2016) as “… a set of cases, defined, limited and 

accessible, which will form the reference for the selection of the sample, and which meets a 

series of predetermined criteria” (p 202). In this case, the population of this investigation is all 

the students of the educational center of Zapote, from first to sixth grade.  

On the other hand, the sample defined by Hernández et al (2014) as “Subgroup of the 

universe or population from which the data is collected, and which must be representative of it” 

(p. 173). It is the most important part of the investigation, since depends on it, the study can be 

developed, obtaining the required data, based on this, it is mentioned that the entire first grade 

group is selected as a sample for the project. 

3.2.2. Sources  

a. Firsthand Sources. For the development of this research, it was necessary to 

investigate various topics such as the playful method, traditional method, writing in primary 

school children and others, for which many information sources are taken as theses, among 

others, the most relevant being detailed below in table 2. 

Table 2. 

Primary Sources of the Research.
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Author or authors University or Organization Country Year 

Beltrán Mora Ángela Vanesa, 

Guzmán Ospina Ángela 

Jireth & Salazar Castillo Lina 

Patricia. 

Corporación Universitaria 

Minuto de Dios 
Colombia 2021 

Chaves Pérez, William 

Osvaldo. 

Universidad Latina de Costa 

Rica 
Costa Rica 2022 

Estupiñan Jaramillo, Evelin 

Dayana. 

Pontifical Catholic University 

of Ecuador 
Ecuador 2015 

López Trinidad María de los 

Ángeles. 

Universidad Pedagógica 

Nacional 
México 2015 

Miletic, Eunice Ascensão 

Nascimento. 
Universidade Nova de Lisboa Portugal 2017 

Soledispa Peñaherrera 

Debora Cristina & Pico Pardo 

Mariuxi del Rocío. 

Universidad de Guayaquil Ecuador 2022 

Vásquez Paredes, Diana 

Eulalia. 
Universidad de Cuenca Ecuador 2017 

c. Secondhand Resources. Some books are used for the literary review of the 

theoretical framework, as well as the development of the rest of the research. Table 3 shows the 

books used. 

Table 3 

Secondary Sources of the Research. 

Author or Authors Book Title Year 

Castillo, R, Castro, M & Ramírez, P 
El juego en la primera infancia “De 

la formación a la transformación”. 
2020 

Hernández, S. R, Fernández, C. C, 

& Baptista, L. P 
Metodología de la investigación 2014 

Ramsey, David 
Play & Playfulness: Definitions & 

Conceptions. 
2020 
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Rodríguez, M 

Dificultades de Aprendizaje 

Relacionadas con la Escritura: 

Pautas para padres y madres 

2013 

Sarlé, P, Rodríguez, S. I & 

Rodríguez, E 

El juego en el Nivel Inicial: Juego 

de construcción Caminos, puentes 

y túneles. 

2014 

Wisconsin Department of Health 

Service 

Active Early: A Wisconsin guide for 

improving childhood physical 

activity. 

2018 

d. Thirdhand Resource. Most of the contributions in this inquiry were taken from 

magazine articles, which offered very enriching information to continue the investigation. Some 

of these are shown in Table 4. 

Table 4.  

Tertiary Sources of the Research. 

Author or Authors Article Year 

Galván, C. A & Siado, R. E. 
Educación Tradicional: Un modelo de 

enseñanza centrado en el estudiante 
2021 

Mora, C, Plazas, F, Ortiz, A. & 

Camargo, G 
El juego como método de aprendizaje 2016 

Navarro, D. & Piñeiro, M 

Didactic Strategies for teaching English 

as a foreign language in seventh and 

eighth grades in secondary schools in 

Costa Rica. 

2012 

Reinking, D. & Reinking, S. L 

Why phonics (in English) is difficult to 

teach, learn, and Apply: what 

caregivers and teachers need to know. 

2022 

Sellan, N. M 
Importance of motivation in learning. 

Sinergias educativas 
2016 

3.3. Population and sample  

 3.3.1. Population 
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The research is carried out in the Zapote educational center, which is located in the 

community of Zapote in the canton of Sarapiquí and is an institution that belongs to the Ministry 

of Public Education (MEP), it has a student population of approximately 210 children who are 

the population of this research, since belonging to the institution, the research also concerns 

them and it is expected that in a positive way in the improvement of writing of the English 

language and the implementation of new learning techniques. 

3.3.2. Sample 

The researcher selected as a sample the first-grade group that belongs to the public 

institution of Zapote. This is made up of a total of 15 students of both genders (women and 

men) who mostly live in this community or nearby places. These is submitted in the second 

semester of 2023 to observations and two tests, whose function is to evaluate the performance 

and verify the efficiency of the playful method. 

3.3.3.  Non-Probabilistic  

In this case, non-probabilistic sampling was carried out, as Hernández et al (2014) 

mentions as “... the choice of elements does not depend on probability, but on the 

characteristics of the investigation" (p. 176). Which means that the researcher chooses the 

sample according to the convenience or necessity of the investigation. 

The decision for which this group was chosen was because the children of this grade 

share certain characteristics or normally known as selection criteria between them; they are 

starting the primary school process, they are between 6 and 7 years old, have no knowledge of 

reading and writing when they start the school stage, have difficulties writing in a language such 

as English and receive English through traditional methods, mainly by the synthetic.  

Since by belonging to the institution, the investigation also concerns them, and it is 

expected that in a positive way in the improvement of writing. of the English language and the 

implementation of new learning techniques. 
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3.4. Instruments  

According to Hernández and Duanna (2020), data collection is a fundamental phase in 

all research because obtaining accurate and valid results depends on this, for which the 

measurements must be carried out correctly and adequately. In addition, they explain that the 

selection of measurement instruments is a very important aspect in any study.  

The data collection instruments refer to all those tools that allow the researcher to make 

the measurements, which encompass a series of steps for their establishment that are known 

as techniques. For the first objective, a diagnostic test is used, which consists of certain 

exercises that the child must solve according to the knowledge that she/he has acquired during 

the first semester of the school year using the synthetic method. Figure 1 of the annexes shows 

the evaluation carried out.  

The first exercise consists of four items to listen to the sound of a letter and write it in the 

correct space, the second, the students must write the name in four images previously seen in 

class example: "Cat", "Apple" and "Ball" and by Lastly, students must match images with letters 

and complete words. Therefore, the diagnostic test has a total of 14 items, and it is used as a 

reference for the level of performance that students have in this writing skill up to the moment of 

its application. 

On the other hand, for the second objective, three games were implemented: bingo, I 

spy and treasure hunt to teach the letters l, m, e, and a in a total of eight lessons. In the first, 

cards were used with images that represent the sounds of the letters and in which they had to 

complete the words to win. In the second, the sounds (l, e, m, a) were taught through the game I 

spy and in which the students had to search on the sheet that was previously given to each one, 

a word with the sound and paste the image they considered was correct.  

For the third game, a route was made inside the classroom and the group was organized 

into two teams. Each group had a map with the location of the clues that they had to collect to 
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reach the treasure. Additionally, during the activity the children had to complete small tasks 

such as form words, identify letters, associate words with images and so on. 

After the application of the games, a second diagnostic test is carried out on first grade 

students to know the learning acquired through the playful method. This was made with the 

same structure as the first, but words and some images were changed, as can be seen in 

Figure 2 of the annexes. 

Furthermore, in the third objective, the results obtained in the diagnoses of both methods 

and a questionnaire carried out with the English teachers were tabulated, which consists of 

thirteen closed questions about games as recreational activities to improve writing skills, as well 

as the playful and synthetic method. In order to analyze the effectiveness in the academic 

performance of students, and to know the opinion of teachers about these methods. This 

instrument is shown in figure 3 of the annexes. 

3.5. Variables operationalization  

Table 5 shows the operation of the variables for each of the specific objectives that 

make up the research. In which the process of validity of the variables is detailed through the 

implementation of the instruments that is used during the collection of data and information to 

determine the effectiveness of the ludic method in learning to write. 

General Objective: To analyze the effectiveness of applying games as ludic activities to 

enhance the problem in writing in children of first grade in Zapote school, Sarapiquí, I Semester, 

2023. 

Table 5.  

Variables Chart.
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Specific Objective Variable 
Conceptual 

Definition 

Operational 

Definition 
Instrumental Definition 

To determine the 

performance of first 

grade children in 

learning to write prior 

to the application of 

the ludic method. 

The performance of 

first grade children 

School performance 

refers to an indicator 

of learning acquired 

by students 

Evaluation of the 

knowledge 

acquired by 

students through 

the synthetic 

method applied by 

the group teacher. 

For the collection of data on the 

performance of the children prior to 

the application of the ludic method, a 

diagnostic test is applied, which 

consists of three writing exercises 

and letter identification for a total of 

fourteen items. 

To compare the 

effectiveness of the 

synthetic method and 

the ludic method in 

first grade children's 

learning to write. 

The synthetic 

method and ludic 

method 

The synthetic 

method corresponds 

to a way of learning 

to write starting with 

the knowledge of the 

sounds of the letters 

and ending with the 

formation of 

sentences. 

The ludic method is 

a way of teaching 

with the use of 

games or creative 

activities. 

Establishing eight 

lessons based on 

the use of playful 

method activities 

and the evaluation 

of the knowledge 

acquired with this 

method. 

To make a comparison between the 

playful and synthetic method, a 

second diagnostic test is applied to 

the children, which consists of 14 

items, four of complete words 

according to their initials, four of write 

words, and six of match images and 

complete words. 
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To contrast the results 

obtained with the ludic 

method in learning to 

write in first grade 

children. 

The results obtained 

The effect resulting 

from the 

implementation of 

the ludic method 

Through the 

collection of data 

from the students 

and a teacher’s 

questionnaire 

during the 

evaluated period 

Based on the activities of the two 

previous objectives, and a 

questionnaire of thirteen closed 

questions applied to English 

teachers, the results obtained are 

explain from graphs.  
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4.1. Diagnostic Situation 

4.1.1. Data Description 

In the first diagnosis, the synthetic method used by the teacher was evaluated, in 

which learning indicators were established such as the identification of sounds of the 

letters a, m, e, and i, as well as the measurement of words written by first-year students. 

The performance scale “not achieved”, “in process” and “achieved” was established as 

shown in graph 1. This evaluation reflected mostly negative results in learning letters and 

writing words. 

Graph 1 

Evaluation of the Synthetic Metod. 

 

Graph 2 shows the learning acquired by students after the implementation of three 

games as a recreational strategy: I spy, treasure hunt and bingo, in which an improvement 

is observed in the identification of letters and the writing words according to the results 

obtained in the diagnosis. 

Graph 2. 
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The following graphs present the results of the questionnaire applied to English 

teachers on the use of the playful and synthetic method, as well as bingo, I spy, and 

treasure hunt games to improve writing skills in first grade children. 

Graph 3.  

 

As can be seen in the graph 3, 33% of the teacher do not know the playful method 

and 67% of them said that they know the method. 
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Graph 4. 

 

When asking teachers about bingo game,100% of them believe that it can be used 

as a recreational activity to i9mprove the learning of different letters.  

Graph 5. 

 

About the “I spy game” according to the questionnaire 33% of the teacher 

answered that they do not know the game, and 67% teacher answered that they do know 

the game. 
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Graph 6.  

 

As can be seen on the graph 100% of the teacher believed that the I spy game can 

be used to improve letter recognition.  

Graph 7. 

 

About the “treasure game” as well as the other games 33% of the teacher do not 

know the game and 67% of them do know it. 
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Graph 8.  

 

Graph 8 shows that 100% of the teachers agree that the “the treasure hunt” game 

is a tool that can be used to improve word writing. 

Graph 9.  

 

According to the questionnaire applied to the teachers 33% of them implement the 

playful method to improve English writing, but 67% of the teacher do not implement it. 
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Graph 10. 

 

This graph shows that 67% of teachers know that the synthetic method is one that 

is based on teaching how to write words through the name of the letter and not by its 

sound. 

Graph 11.  

 

67% of the teachers agreed that the synthetic method is an efficient tool in the 

learning process of writing in first-grade students, but 33% do not believe so. 
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Graph 12.  

 

67% of the teachers who answered the questionnaire answered that the synthetic 

method is not a limitation for learning to write in first-grade children. On the other hand, 

33% believed that it does. 

Graph 13.  

 

The graph shows that 33% of the teachers in the questionnaire believed that the 

traditional method of learning English is boring and not functional for first grade students. 
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Graph 14.  

 

As can be seen 100% of the teachers that answered the questionnaire believe that 

the use of games promotes the development of writing skills in first grade children. 

Graph 15.  

 

Only 33% of the teachers that answer the questionnaire do not use the synthetic 

method to improve writing in first grade students.  

4.1.2. Analysis and Interpretation of result  

According to Cambridge University (2013), the synthetic method is one of the 

traditional methods most used by teachers to explain the letters of the alphabet because 
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they consider this is one of the simplest models. The previous is evident in graph 15 where 

it is observed that this method is used by most of the teachers surveyed. Galván-Cardoso 

& Siado-Ramos (2021) mention that this is a system made up of a set of practices or 

strategies based on memorization, repetitiveness, routine, and in which the student must 

listen to the teacher and their knowledge is measured in an evaluation. In addition, 

Marqués (2013) and Juan & García (2013) explain that the synthetic alphabetic method is 

the most used for the initiation of writing, which forces students to memorize the name of 

each letter of the alphabet instead of recognizing them through their sound, generating 

confusion when writing and identifying words and making learning a boring, tedious, 

uninteresting, and less meaningful process. Graphs 11, 12 and 13 show that the majority 

of surveyed believe that the synthetic method is not boring, it is functional and does not 

limit the development of English writing skills, however, the teacher in charge of the 

research group, which represents 37% in the graphs, believes that this synthetic method 

does not favor the development of this skill, harming the academic performance of the 

children.  

Skinner (1957, as cited in Fuente, 2014) and Albuja & Romero (2022) indicate that 

the synthetic method does not allow the student to develop actively in class, limiting the 

participation, analysis and understanding of the information by the children; situation that 

affects the acquisition of knowledge and generates low academic performance, which is 

reflected in the results obtained in graph 1, which shows that the largest number of 

students evaluated did not identify the letters or write the words of the diagnosis despite 

this is the teaching method used by the teacher.  

Cevallos (2022) mentions that the playful method is a set of teaching strategies 

that allow the development of learning in a fun, exploratory and different way from the 

actions commonly used, since it is based on carrying out the class through creative 

activities, songs, videos, poems, games and more. To Estupiñan (2015) these tools benefit 
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the acquisition of knowledge and meaningful learning in children, increase motivation and 

create healthy and recreational spaces while learning in the classroom; In addition, these 

reduce the student's anxiety about going to recess and therefore, greater academic 

performance is obtained.  

The above is demonstrated in the results obtained in graph 2, which shows that the 

majority of the students evaluated presented a high performance compared to the results 

in graph 1; situation that may be related to the use of the playful method through games 

such as bingo, I spy and treasure hunt that improved the motivation and interest of first 

grade children in learning letters (a, l, m, e) and some words made up of these. According 

to what is shown in graph 4, 6, and 8, the majority of the teachers surveyed believe that 

the application of these games can improve the development of this writing skill so that 

100% of them would be willing to use them as shown in graph 14. 

Additionally, these positive results can be directly related to what Cîrceie (2015) 

explains about the importance of incorporating games in the teaching of first grade 

children, because it helps them assimilate the change from transition to first grade, since in 

this stage prior to I cycle, the activities are developed through games.  

According to Nova (2010), other benefits of implementing games in teaching 

English are that these tools make it easier to develop the four skills: listening, reading, 

speaking, and writing. The latter is considered one of the skills that most concerned 

teachers due to the difficulty it presented before learning about the playful method.
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5.1. Conclusions 

Through the evaluation of the synthetic method, the first-grade children presented 

a low recognition of some letters and in the writing words, because most of the students 

were not able to complete the different activities of the diagnosis.  

In the application of the playful method, a considerable improvement was observed 

in the identification and completion of words of the first-grade children, since contrary to 

the results obtained with the synthetic method, most of the children did manage to 

satisfactorily complete the exercises of the diagnosis. 

During the application of the games used, the students were interested, motivated 

and happy to learn the language while having fun in class, which had a positive impact on 

academic performance, a situation that was not achieved with the synthetic method 

applied by the teacher. 

Although the traditional synthetic model is normally used by the teacher from the 

beginning of the school year, the children showed a delay in learning letters and words in 

English, an aspect that was improved with the use of the playful method only in eight 

lessons. 

According to the survey applied, most teachers continue to use the synthetic 

method despite recognizing that games are a favorable tool for teaching and developing 

the English writing skill of first grade children. 

5.2.  Recommendations  

Use innovative methods such as playful that motivate the student and at the same 

time promote the learning of English and the development of linguistic skills in those that 

present more difficulty, such as writing. 

Avoid the use of traditional methods such as the alphabetic synthetic to teach 

letters and begin reading and writing, since first grade students do not have a high 

knowledge of the language and generally these children are also learning their native 
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language, which results in poor performance in English classes due to the 

confusion that is generated. 

It is necessary to remember that it is essential to keep students motivated in 

classes to generate interest in learning, reduce the anxiety of going out to recess and help 

children who are lagging in writing through strategies appropriate to their cognitive level. 
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Annexes 

 

Figure.1 Diagnosis to evaluate the synthetic method. 
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Figure 2. Diagnosis to evaluate Ludic Method. 
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Figure 3. Questionnaire Applied to English Teachers. 


